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THE CHANGING SCHOOL IN EAST GERMANY 

ERICH HOFMANN 

The aim of this paper is to show how the 
school system in East Germany has been 
transformed, within fifteen years, from the 
Nazi school, via the "anti-Fascist democratic 
school," into the "socialist school." 

The school system we find in East Ger- 
many today is quite different from what it 
was in 1945-46. At that time there was 
unanimous agreement among responsible 
educators on the necessity for massive and 
deep-reaching reforms. But initial hopes for 
reforms based on the ideas of progressive 
educators were soon dashed. Changes be- 
gan increasingly to follow the Soviet pat- 
tern. Measures were taken to assure that 
only the officially sanctioned ideology per- 
meated the content of education and be- 
came the guiding principle for teachers, 
youth leaders, and pupils. 

With the intensification of the cold war 
and the increasing improbability of an early 
reunification of the two Germanies, East 

Germany underwent a gradual transforma- 
tion from an anti-Fascist democratic state 
into a socialist state. Along with the changes 
in public administration, trade, industry, and 

agriculture, which called for the proper 
types of administrators, functionaries, and 
technicians, went the transformation of the 
schools in structure, personnel, content em- 

phasis, administration, and control. This 
transformation was a gradual one. It cul- 
minated, for a time, in the establishment of 
the ten-year polytechnical high school and 
the legal inclusion of the youth and mass 

organizations in the educational system. 

The Anti-Fascist Democratic School 

Among the many urgent tasks facing 
Germany after the fall of the Nazi Reich 
was the reconstruction and democratization 
of the school system. While developments 
in West Germany followed traditional and 
less radical lines, those in the Soviet Zone 

represented a sharp break with the immedi- 
ate past. At first sight the trend seemed to 
be toward a democratic, progressive reform 
of the entire educational system, welcomed 
by progressive educators who had been close 
to the Social Democratic Party before 1933 
and active, especially in Saxony, with Paul 
Oestreich, in the Bund entschiedener Schul- 
reformer, and by those who had been in- 
fluenced by Georg Kerschensteiner's advo- 
cacy of the Arbeitsschule. 

The "Law for the Democratization of 
the German School," adopted in the five 
Laender of the Soviet Zone in the spring 
of 1946, seemed to fulfill many of the major 
demands of the old Reformpaedagogen, 
since it specified, among other things, that 
the form of the educational system was to 
be the democratic Einheitsschule, that par- 
ents were to have a voice in school matters, 
that there was to be no discrimination for 
reasons of the parents' social position or 
religion, and finally, that "youth must be 
educated in a humanistic spirit, in a spirit 
of genuine democracy and peaceful and 
amicable coexistence with other peoples."'I 

It is understandable that such features 
were enthusiastically welcomed by respon- 
sible educators, since the "new school" 
eliminated the Bildungsmonopol (monopoly 
on higher education) of the upper and mid- 
dle classes and transformed the Standes- 
schule into a democratic school. The fact 
that the law eliminated all private and re- 

ligious schools brought no significant op- 
position, since it followed the tradition of 
state-run schools. 

Before 1945, all pupils attended the 
Grundschule for grades one through four. 
After the fourth grade a minority who had 
the intellectual ability and whose parents 
were able to pay the school fees attended 
one of the varieties of secondary school 
(Gymnasium, Realgymnasium, Oberreal- 
schule, Reformgymnasium, Oberschule, etc.) 
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for eight years (nine years before 1936), 
graduating after passing the Abitur, which 
entitled them to university enrollment. Most 
of the ten-year-olds remained at the Volks- 
schule until the age of fourteen, terminat- 
ing their formal education at this point and 
starting their apprenticeships, coupled with 
attendance, once a week, at a Gewerbeschule 
(vocational school). Some parts of Ger- 
many also provided Mittelschulen and 
Realschulen, with six grades beyond pri- 
mary level, preparing pupils for medium- 
level careers in business, civil service, and 
technical trades. 

This pattern was fundamentally changed 
by the law of 1946. Most significant was 
the conversion of the Volksschule into a 
Grundschule, from a terminal to a prepara- 
tory school. All pupils were to attend classes 
one to eight. After completion of the eighth 
grade the pupil had a variety of choices: He 
could continue full-time education for four 
years at a high school (Oberschule, the only 
kind of high school left) with an academic 
curriculum preparing pupils for the uni- 
versity; he could attend a vocational school 
(Berufsschule) for three years, while an ap- 
prentice; he could enroll in a three-year 
elementary technical school (Berufsvoll- 
schule or Fachschule), which also could lead 
to university admission; or he could enroll 
in an institute for teacher training for the 
first four grades. 

Changing the Social Structure 

It was not only the organizational struc- 
ture that was changed after 1946; "demo- 
cratization" and later "socialization" became 
all-embracing. Within a few years any heret- 
ical, i.e., "objectivistic," "cosmopolitan," 
"reactionary," etc., tendencies in the schools 
were eliminated. 

First of all, there was a thorough purge 
of teachers, replacing those dismissed with 
reliable elements, so that in 1949, two-thirds 
or 38,720 of the 59,767 East German grade 
school teachers, and one-third or 1,593 of 
the 4,794 high school teachers, were so- 
called Neulehrer (new teachers).2 Most of 
these Neulehrer had received scanty train- 
ing, and many were poorly educated to be- 

gin with. But they were considered ideologi- 
cally reliable. From this group the majority 
of school principals and a large number of 
district and county superintendents were 
recruited. In order to raise the Neulehrer to 
the required professional level, evening semi- 
nars and week-end training courses were in- 
stituted, and all teachers had to pledge to 
spend hours in "self-study" (Selbststudium), 
especially of Soviet pedagogy. During the 
early 1950's it seems that considerably more 
importance was attached to their political 
training than to their professional education. 

Another feature of the "democratization," 
the official term for these changes, was the 
setting of quotas for high school enrollment, 
with social origin and "social participation" 
as the criteria. The law of 1946 had decreed 
that the social composition of the high school 
student body should mirror that of the popu- 
lation in the school district. But at least 
50 per cent of the pupils were to be children 
of farmers and workers (two terms that were 
defined precisely), and 50 per cent of the 
high school students were to be girls. This 
was difficult to achieve. Strong pressure was 
exercised on working-class families and their 
children in and out of school. Even though 
free books and free tuition were guaranteed, 
high school attendance meant four more 
years of family support for the children.3 

But pressure mounted. Whereas in Au- 
gust 1949, workers' and farmers' children 
represented only 26 per cent of the high 
school students,4 the percentage had risen to 
42 per cent in 1951.5 Although the plan of 
a 50 per cent proletarian high school was not 
fulfilled, a decree in early 1952 raised the 
proportion of workers' and farmers' chil- 
dren to 60 per cent.6 Correspondingly, 60 
per cent were to be exempt from tuition.7 

The Ten-Year School 

In spite of inducements, pressures, and 
persuasion, the percentage of proletarian 
high school students remained below the 
prescribed quotas. On the other hand, when 
the new "ten-year schools" were introduced 
in September 1951, proletarian children 
made up between 72 and 90 per cent of the 
student bodies.8 
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The ten-year school, not provided for in 
the 1946 school law, seemed to answer a 
need for a terminal school above the level 
of the elementary school, but below that 
of the high school. At the height of the 
Sovietization drive in East Germany, in 

May 1953, all ten-year schools were dissolved 
and merged with the high schools, which had 
been reduced by one year becoming eleven- 
class high schools. This was another imita- 
tion of the Soviet model. But in the tempo- 
rary slow-down of the Sovietization process 
after the popular uprising of June 17, 1953, 
the decree was revoked and the previous 
pattern, with separate ten-year schools and 

four-year high schools, was restored in Oc- 
tober 1953.9 

Then, in August 1955, all ten-year schools 
were redesignated "middle schools," absorb- 

ing all "incomplete high schools." The Third 

Party Congress of the SED in March 1956, 
decided that by the end of 1960, 40 per 
cent of all pupils were to attend middle 
schools, and that after 1964 attendance at 
the middle schools would be compulsory 
for all children. The stated task of the mid- 
dle schools was the training of teachers and 
"middle level cadres" for industry, agricul- 
ture, transportation, trade, and the "National 

People's Army."'o0 The middle school was 
thus to become the only elementary school, 
replacing the eight-year school. 

Ideological Indoctrination 

With the structural and social changes 
went corresponding changes in content and 

methods. A totalitarian state must devote 

considerably more attention and energy to 
the educational system and process than does 

a democratic state, because the indispensable 
molding of public opinion and manipulation 
of popular sentiment is impossible in the 

long run without some measure of support 
from the schools. Its aim is to implant in 

every man, woman, and child an officially 
sanctioned image of reality that will guide 
their every thought and action in accordance 

with the state's long-term and short-term 

goals. To this one must add the increased 

requirements and demands of the totally 

planned economy and of an industrial and 
agricultural system from which greater and 
greater achievements are expected. 

It soon became obvious that the entire 
school system, from kindergarten to uni- 

versity, was mobilized for the support of 
the state, as well as the glorification of the 
Soviet Union and the "camp of peace." As 
important as it was to create new cadres for 
all branches of administration, trade, indus- 

try, and agriculture, ideological indoctrina- 
tion seemed to be of primary importance. 
The school periodicals and youth publica- 
tions, the school texts, and the official and 

obligatory teaching plans for the year 1951 
reveal the pervasiveness of the Communist 

ideology. Taking the subject "German (Lan- 
guage and Literature)" in the elementary 
schools as one example, we find the goals of 
the German lessons stated in the teaching 
plan: 

1. to lay the foundation for the development 
of a scientific world view 

2. to pave the way for a democratic con- 
science and a militant democratic patriotism 

3. to arouse and keep awake the children's 
sympathy for progressive working people, re- 
gardless of their race and nationality, and for 
all progressive peoples, especially for the great 
Soviet people 

4. to make the child openminded and re- 
ceptive for the morality of democratic society, 
to teach him the foundation of democratic 
ethics, and to induce him to corresponding 
ethical conduct."1 

When reading the last paragraph one 
should keep in mind that "democratic" 
ethics and morality means "Communist" 
ethics and morality, as defined by Lenin: 

We repudiate all morality taken apart from 
human society and classes ... 

We say that our morality is entirely sub- 
ordinated to the interests of the class struggle 
of the proletariat... 

? . we say that for us there is no such thing 
as morality apart from human society; it is 
a fraud ... 

We say: morality is what serves to destroy 
the old exploiting society and to unite all the 
toilers around the proletariat, which is build- 
ing up a new, communist society.12 
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The second-grade reader, for example, is 
quite revealing; fifty of its 131 items (stories, 
poems, riddles, etc.) are translated from 
Russian sources and eight from the Czech. 
Even the adaptation of an Aesop fable 
comes from Tolstoy rather than from Less- 
ing. Original German reading matter deals 
largely with the Young Pioneers and tends 
to glorify such men as Stalin, Wilhelm Pieck 
(then DDR President), Ernst Thaelmann 
(Communist leader murdered by the Nazis), 
and Lenin. Education for the production 
process is started in readings that deal with 
production and glorify the Aktivist.13 

This line continues and its effectiveness 
is increased in the subsequent readers. In 
the third-grade reader vilification of the 
West begins to complement the glorification 
of the East, as, for example, in a "true 
story" on race discrimination in the United 
States, and in the words of an "Old Song 
of American Negroes."4" The reader for the 
fourth grade, as well as that for the fifth 
and sixth grades, differs only in intellectual 
level from the lower ones. In the seventh 
and eighth grades, "reading pamphlets" are 
used, carrying contributions by "progres- 
sive" writers and passages from German 
classics. 

Similar surveys could be made of most 
other teaching subjects with similar results. 
This material, supplementing the classroom 
work, constitutes a powerful instrument of 
indoctrination. But that is not all. Educa- 
tion, both in and out of school, has been 
gleichgeschaltet (coordinated) with the 
Party line and the shifting emphases and 
themes of its political propaganda. 

The whole process of indoctrination was 
strengthened, deepened, and supplemented 
by the integration of the youth organiza- 
tions, Young Pioneers (JP) and Free Ger- 
man Youth (FDJ), into the school system. 
A detailed discussion of their role, working 
methods, and indoctrination program would 
be beyond the scope of this study. Some of 
this will be touched on later. Suffice it to 
say at this point that they became an integral 
part of the school system around 1950, play- 
ing the dual role of Party control organ and 
ideological training agency. By December 

31, 1957, more than one-third or 3,516 of 
the 9,482 elementary and middle schools 
had full-time Pionierleiter (pioneer leaders) 
whose rights, in many respects, were su- 
perior to those of the teachers at their 
schools.15 

The End of an Era 

These developments were a far cry from 
what had been envisioned by many of the 
old educators who had welcomed the 1946 
school law as a step in the right direction. 
If they remained in office, they were soon 
forced, not only to acquiesce in the prac- 
tices and aims that ran counter to their ideals, 
but to support and further their development. 
It is not surprising, therefore, that between 
1954 and 1959, a total of 14,040 teachers 
fled from the Soviet Zone to West Berlin 
and West Germany.'" A sizable number 
of "new teachers" who could no longer 
stand the pressure is included in this figure. 
The number of "unreliable elements" was 
thus diminished through purges and flight 
to the West. One complete school generation 
had been subjected to almost all-inclusive 
indoctrination. New technical and industrial 
requirements began to assume priority. Now 
the stage was set for the next step, the trans- 
formation of the "democratic school" into 
the "socialist school." After long and wide- 
spread discussion throughout the Zone, this 
transformation was given legal sanction in 
the Law on the Socialist Development of 
the School System in the German Demo- 
cratic Republic of December 2, 1959,17 and 
the massive "Decree Concerning the Secur- 
ing of a Firm Order at the General Schools 
-School Order"'s of November 1959, as 
well as in some lesser decrees and ordi- 
nances. 

The Structure of the "Socialist School" 

With the creation in 1951 of the ten-year 
school, later called the "middle school," a 
development started that will reach its cul- 
mination in 1964, when this type of school 
will be the sole compulsory general school 
for all children, as stated in para. 1 of the 
School Law of December 1959. Its new 
name is the "ten-class general (allgemein- 
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bildende) polytechnic high school" (here- 
after called high school). This high school 
has two levels: the Unterstufe consisting of 
grades one to four, and the Oberstufe con- 
sisting of grades five through ten. Compul- 
sory school attendance starts at age six. 

The interesting, and in a way highly re- 
vealing, feature of the law is the provision 
of para. 6 which states, "The way from the 
high school via vocational training is the 
principal way (Hauptweg) for the develop- 
ment of students for the institutions of 

higher learning and the universities." The 
same paragraph then specifies the follow- 
ing three alternative paths to the university: 

1. A minimum of two years of vocational 
training after graduation from high school en- 
titles the youth to matriculation at a specialized 
institution of higher learning (Fachstudium). 

2. Attendance at a factory high school, or 
evening high school, or completion of a special 
uninterrupted course of vocational training. 

3. Attendance at a workers' and farmers' 
faculty by young workers with completed vo- 
cational training. 

Only in para. 7, does the law speak of 
what, until then, was secondary education: 
"Besides the high school exists the 12-class 

general polytechnic high school, hereafter 
called extended high school." The law at no 

point specifies whether attendance at this 
extended high school is to be for four years, 
as it has been so far, or only for two years 
following completion of the ten years of 

high school. It is conceivable that the law 
is deliberately vague on this point, allowing 
for the possibility of reducing attendance at 
the extended high school to two years, when 
the time seems appropriate, or even of 

abolishing this form of school altogether, 
since it deviates so much from the Soviet 

pattern. 
The extended high school has three 

branches, one emphasizing science, one, 
modern languages, and one, classical lan- 

guages. Each of these prepares its students 
for the maturity examination and for uni- 

versity attendance. But before the extended 

high school graduate is admitted to a uni- 
versity he must spend a so-called "practical 
vocational year," guided by the university.19 

All pupils who do not attend the extended 
high school must attend a vocational school 
for two years. Thus, in effect, compulsory 
school attendance ends at eighteen, or after 
a total of twelve years of schooling, and 
not, as stated in para. 1 (1), after gradua- 
tion from the ten-class high school. 

A ims 

The reasons for the transformation of 
the "democratic school" into the "socialist 
school" have been widely advertised and 
discussed since the Fifth SED Party Con- 

gress in 1958, one of whose resolutions 
demanded that pupils should be trained and 
educated in such a way that they would 
fulfill the multiple demands of tomorrow's 
life in a socialist society. These demands 
were amplified and particularized at the 
Fourth Conference of the SED Central 
Committee in January 1959. 

The foremost aim of East German educa- 
tion is the formation, according to the 
Soviet model, of Socialist man, polytechni- 
cally trained, conscientiously and joyfully 
taking his place in socialist production, striv- 

ing to fulfill and overfulfill the plan, in 

short, a "glowing patriot." Thus, we read 
in the law's preamble: 

The creation of the foundations of socialist 
society also required the socialist education of 
the young generation. This can only be accom- 
plished through a school that is most closely 
connected with socialist life, above all with 
socialist production. This in particular will 
bridge the gap between intellectual and physi- 
cal work, between theory and practice. 

This task could not be solved by the anti- 
Fascist democratic school in spite of all its 

progress, because its teaching was still di- 
vorced from life, and essentially it provided 
only a onesided intellectual education. 

But socialism needs human beings whose in- 
tellectual and physical abilities are all-inclu- 
sively developed, to whom work becomes the 

major purpose in life, and who have high es- 
teem for working people. 

The extent to which the law was moti- 

vated by economic considerations can be 
deduced from Prime Minister Otto Grote- 
whol's statement in the Volkskammer on 
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December 2, 1959: "Socialist education of 
our children, those are our production vic- 
tories of tomorrow, that is the socialist life 
of the future!"20 The "Decree About Secur- 
ing a Firm Order at the General Schools-- 
School Order" states this even more ex- 
plicitly in its introduction: "The socialist 
school has the task to provide youth with 
all-round, life-centered, and practical knowl- 
edge. That is the significant contribution of 
the school to the realization of the Seven- 
Year Plan."21 

Polytechnical Education 

Like the Soviet schools, those in East 
Germany have increasingly stressed the 
values of polytechnical education, which in- 
cludes: 

1. introduction to the mathematical-scientific 
bases of production 

2. the teaching of a system of basic tech- 
nological knowledge, especially a knowledge 
of electro-technical principles, and of the con- 
struction and mechanics of some important 
machines, familiarity with the characteristics 
of technology and the most important branches 
or sectors of production 

3. the acquisition of skills and abilities 
needed in handling and working with tools, 
machines, and instruments 

4. a survey of the economic structure of 
the production process and an understanding 
of man's role in this process. 

The focal point of polytechnical educa- 
tion in grades one to six is the Werkunterricht 
(shop). In subsequent grades it is the 
"school day in and introduction to socialist 
production" with its courses in metal work- 
ing, electro-technics, agricultural produc- 
tion, and mechanics (Maschinenkunde).22 

The purpose of these basic courses is to 
familiarize the pupils with: 

methods to increase work productivity 
plan fulfillment in all parts 
quality of raw materials 
avoidance of defective goods 
orderliness at the place of work 
new methods 
mutual socialist help 
thrifty use of materials 

careful treatment of tools, instruments and 
machinery 

education for international solidarity.28 

Starting at the age of fourteen, all pupils 
have to spend one day per week in indus- 
trial or agricultural enterprises, so-called 
Pantenbetriebe (enterprises acting as spon- 
sors), in order to learn and to produce. 
Furthermore, pupils as of the tenth grade 
have to participate in a two-week practicum. 

To facilitate and control the proper exe- 
cution of the polytechnical education, so- 
called "polytechnical councils" have been 
formed in factories and in agricultural en- 
terprises. Their members include, among 
others, representatives of the factory ad- 
ministration, the union local, and the FDJ; 
experienced workers, master craftsmen and 
engineers, the plant doctor, masters and 
teachers of the plant vocational school; 
teachers who are responsible for the basic 
courses in the plants; as well as parents' 
council representatives.24 

Despite all the stress on practical poly- 
technical education, the concern with proper 
ideological indoctrination remains large. 
Thus, for example, the above-quoted Reso- 
lution of January 7, 1959, demands: 

Such workers and master craftsmen are to 
be selected for the care and guidance of the 
pupils during the day in production who edu- 
cate the children in a class-conscious manner, 
influence them in the spirit of socialist moral- 
ity, and give them good knowledge of pro- 
duction. . . . During their work in the factory 
the children must also become familiar with 
the leading role of the working class and the 
tasks of the unions in the workers' and farm- 
ers' state.25 

It is quite interesting that ideological de- 
mands are listed before the "knowledge of 
production." 

The Role of the Youth Organizations 
The East German authorities realize that 

a formidable obstacle to undisturbed fulfill- 
ment of socialist education must be over- 
come, namely the influence of the non- 
socialist home, which is still predominant 
in the DDR. First of all, more than a dozen 
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years ago, the youth organizations were 

brought in as an important factor in shap- 
ing the pupil's mind and filling his free time. 
Whereas the 1946 school law made no men- 
tion of either the FDJ or the JP, these two 

youth organizations have now received offi- 
cial recognition as educational agencies in 
the new school law and various decrees. 
Para. 11 (1) of the 1959 School Law states, 
"The local people's representatives organize 
and guide the cooperation of the entire pop- 
ulation in the construction of the socialist 
school system. Herein they seek support 
from . . . the Free German Youth and the 
Pioneer Organization 'Ernst Thaelmann,'" 
and para. 12 reads even more explicitly, 
"Schools and government agencies have to 
work together in the fulfillment of their tasks 
with . . . the Free German Youth and the 
Pioneer Organization 'Ernst Thaelmann'." 

By mid-1959, the JP had a membership 
of 1.5 million, and the FDJ could boast a 
total membership of 1.74 million.26 The JP 
recruits members from among the six- to four- 

teen-year-old pupils and organizes them into 
two age groups: the Jungpioniere from six 
to ten, and the Thaelmann Pioniere from 
ten to fourteen. The FDJ organizes the young 
people between the ages of fourteen and 

twenty-six. These are the only officially 
sanctioned youth organizations in the East 

Zone, and both are SED-controlled. 
Whereas the former Hitler Youth existed 

alongside of, and often in opposition to, the 

schools, the JP and those sections of the FDJ 
whose members are of school age, are an 

integral part of the school system. At any 
school attended by at least six Young Pio- 

neers (and which school has not at least 

six?) there exists by decree a "Pioneer 

Friendship"; each class with more than three 

JP members among its pupils must form a 

"Pioneer Group." Within a group, five to 

seven members form a "Circle." 
As mentioned before, Pioneer Leaders 

were attached to the primary schools. A Pio- 

neer Leader is a full-fledged member of the 

faculty (Paedagogischer Rat), and among his 

duties are not only the organization of youth 
activities, but also visiting, i.e., controlling 

(hospitieren) the classes during lessons. 

The Central Leadership of the JP stated' 
explicitly that "the glorious organization of 
the Soviet Pioneers which bears V. I. Lenin's 
name, is the great model of the Pioneer 

Organization 'Ernst Thaelmann'." 27 But its 
role as a control organ in the schools goes 
farther than that of its Soviet model. It 
claims to be "an instrument of the working 
class for the socialist education of growing 
youth. It supports school and family in the 
realization of the common socialist goal of 
education by providing all children .. . with 
the political, ideological, and moral ideas of 
the working class, and by developing in 

them, from a young age on, socialist con- 
sciousness."28 It stated further: "The edu- 
cational work of our schools usually does 
not encompass the children's entire lives; 
the Pioneer Organization does permeate the 
entire lives of the children, above all out- 
side the school."'29 

But the Central Leadership also recognized 
the "retarding influence" of many parents 
and makes great efforts to woo them to join 
so-called "parents' councils" (Elternbeiraete) 
at the schools. It also tries to use the children 
in an effort to convert, or at least neutralize 
the influence of, the parents. It is clear that 
in many instances this creates family con- 
flicts. On this point the JP Central Leader- 

ship stated: 
The Pioneer Organization contributes to 

carrying socialist ideas and habits into all 
families. 

In the Pioneer Organization the children 
are being formed into conscious, active social- 
ist personalities. It is understandable that these 
children behave more firmly and independently 
in their families, thus inducing many parents to 

put aside old, petty-bourgeois pedagogical 
habits which can still frequently be found in 

family education. Certainly, there will be con- 
flicts in some cases. The Pioneer Leader must 
demonstrate pedagogical tactfulness and great 
skill, so that conflicts, which in many cases are 

unavoidable, will not be unnecessarily sharp- 
ened, but will not be concealed and hushed-up 
either.30 

What could reveal more clearly the con- 

flict that exists between the JP and many 

parents? The family is the last bastion 

standing in the way of total socialist, or for 
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that matter, Soviet, conquest, since the 
churches' influence, never having been too 
strong a factor in largely Protestant East 
Germany, has already been reduced to in- 
significance. 

Besides open agitation against "reaction- 
ary" or "petty-bourgeois" parents, steps are 
being taken to reduce, and if possible to 
eliminate, their influence over their children. 
Among these are the efforts to increase the 
number of boarding schools and all-day 
schools (Schulhorte). Admittedly, the Schul- 
horte's primary purpose is to take care of the 
many children whose mothers and fathers 
are both working, a practice favored in the 
DDR. But at the same time the parental in- 
fluence is substantially reduced by keeping 
the children under school and FDJ or JP 
control for the major part of the day. 

The Parent's Role 

Nothing is left of the once-cherished 
Elternrecht, the right of parents to make 
collective protests or give advice via parent- 
teacher associations. Instead, the Eltern- 
recht was perverted into a politically 
controlled body, the so-called "Parents' 
(Advisory) Councils" (Elternbeiraete) by 
a decree of January 1960.31 These councils 
are to foster "close and comradely co- 
operation between teachers, educators, and 
parents, and to promote the collaboration 
of socialist factories, the National Front, 
and the democratic mass organizations, es- 
pecially the JP and FDJ, in the process of 
Bildung and education of children and 
young people." But they are primarily in- 
tended as instruments to educate and con- 
trol the parents themselves, as becomes 
clear from para. 4: 

1. The Elternbeirat supports the school by 
familiarizing ... all parents with the goal and 
content of socialist Bildung and education. It 
helps the parents to educate the children at 
home according to the educational principles 
of the school.... 

2. The El:ernbeirat helps the school with its 
pedagogical propaganda among parents and 
in public, especially in the socialist enterprises 
in industry and agriculture. It supports the 

work of the Pioneer Organization "Ernst 
Thaelmann," of the Free German Youth, and 
of the Committees for the Youth Dedication 
Service.32 

Generally, an Elternbeirat consists of as 
many parents as there are classes at a school, 
but may have up to ten additional parent 
members. The chairman of the Elternbeirat 
is also a member of the school's "Pedagogi- 
cal Council" (the faculty or teachers' con- 
ference). Though the Elternbeirat is sup- 
posed to be a "democratically elected body," 
elected by the parents for the duration of 
one year, care has been taken to assure that 
"reliable" elements always have a majority. 
Thus, in "special cases especially proven 
parent members" can still be elected after 
their children have left school. In addition 
to elected parents the following members 
are appointed to the Elternbeirat with full 
voting rights: 

"a member of the Patenbetrieb 
"a member of the Democratic German 

Women's Federation 
the chairman of the JP Friendship Leader- 

ship, or the full-time secretary of the FDJ Basic 
Unit, or a representative of the FDJ District 
Leadership 

a teacher or educator as a representative of 
the teachers' union 

a representative of the National Front, and 
"in the bi-lingual area a representative of the 
Domowina33 

Given the inclusion of the appointed 
members listed above and the prevailing 
election procedures, "reliable" elements are 
always in the majority. To avoid any possible 
hitch, the "Decree on the Election Proce- 
dure" states in para. 6 that the list of candi- 
dates is elected openly and as a whole by a 
simple majority.34 

The Elternbeirate form commissions to 
support the school in the organization and 
execution of the educational process. These 
commissions concern themselves with the 
kind of instruction provided, with the all- 
day education of the pupils, with pedagogi- 
cal propaganda, with the pupils' sports ac- 
tivities, as well as with material, economical, 
and hygienic problems.35 
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All this is still not enough. The parents 
are to be organized, controlled, and propa- 
gandized. The instrument to accomplish this 
is the Klassenelternaktiv (organization of 
parents of students in one class). Its task is 
"to organize the parents' cooperation for the 
realization of a uniform education at school 
and at home."36 It also sees to it that the 
parents attend school functions regularly, 
help develop the pupils' Kollektiv, support 
the Schulhorte, and even do physical work 
in helping construct and furnish school 
rooms. And again, it is understood that all 
support is given to the JP, FDJ, and the com- 
mittee for the Youth Dedication Service. 

Conclusion 

It would be a mistake to assume that East 
Germany has come to the end of the line 
in changing its schools. The present state of 
the schools probably represents a temporary 
stabilization. Given the frequently changing 
political line, the undeniable economic 
progress in the Eastern Bloc, the recent 
hermetical sealing of the DDR and Berlin 
borders, and the emergence of a new genera- 
tion in a totalitarian, communist society, we 

may expect further changes. 
This has become truly totalitarian educa- 

tion. Every conceivable measure has been 
taken to assure that the pupil is exposed only 
to sanctioned influences in order to cut him 
off as much as possible from any "unhealthy" 
impressions. To this must be added the con- 
stant pressure to conform, together with a 
wide range of social and legal punishments 
for nonconformity and opposition. On the 
other hand, conformity, active participation, 
and enthusiasm are rewarded through social 

recognition, medals, honorific titles (to 
teachers and collective groups of pupils), 
symbolic gifts, and stipends, all having cer- 
tain material and prestige value. Given these 
incentives and-in spite of all experimenta- 
tion and shortcomings-some sound teaching 
of facts, knowledge, and skills, and the 
formation of prescribed attitudes, as well 
as continually improving material condi- 

tions, it may well be that the DDR authori- 
ties will eventually reach their goal: the 
education of Socialist Man. 
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